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Issue # 3 

Special Points of 

Interest: 

 
• Questions of 

Curriculum: 

“Remembering the 

important maxim that 

encourages educators 

to move beyond what 

seems to be the 

obvious…I decided to 

see…” 

 

• The Path to Purpose: 

 “the “why” question 

must be at the forefront 

of every part of the 

curriculum” 

 

• John Steinbeck 

Museum Field Trip: 

  “This experience helps 

me understand more 

about John Steinbeck” 

On a brief visit to one of 
our lower elementary 
classrooms I found myself 
stumbling on the following 
situation. As the teacher in 
charge was getting ready 
to read a story to the 
children, I noticed a quick 
entrenchment of the boys 
and girls along gender 
lines. Arranging 
themselves on the 
classroom rug, the girls 
quickly formed a row of 
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     The esteemed expert 
on human development, 
William Damon, professor 
at Stanford University and 
Director of the Stanford 
Center on Adolescence, 
has recently published an 
important book for both 
educators and parents.   

Titled The Path to 
Purpose (Free Press, 
2008), Dr. Damon 
explores the vital 
importance for children 
(and adults) to have a 
clear sense of purpose for 
their endeavors.  This 
understanding fuels their 
motivation and gives the 

their own, while the boys 
stuck together in a cohort 
that sat directly at right 
angles to the girls.  
 
Soon after things settled 
down I felt the presence 
within me of a palpable 
emotional gap, which my 
mind readily associated 
with the evident physical 
distance that was 
separating the two groups. 
To get a grip over myself, 
and to fill the gap, I 

decided to pose a 
question to the members 
of the class. 
 
I gathered my thoughts, 
and asked, “Children, 
could somebody tell me 
why it is that the boys and 
the girls are not sitting 
together?” 
 
A girl, her face adorned 
with an amusing smile, 
raised her hand promptly 
and provided this 
response: “It is because 
we don’t like them and 
they don’t like us.”  
 

Cont. on page 2 

students direction.  He 
points out that over the 
last decades educators 
have narrowed the focus 
of academic work to test 
taking results and 
achieving high grades 
almost exclusively.   
The detrimental effect of 

this has been to cheat 

students (and teachers) of 

the deeper question of 

why their efforts matter 

beyond this immediate 

and rather shallow 

orientation. In fact, this 

narrowing of the focus of 

education has had the 

unfortunate result of 

leaving many students 

with the attitude that 

“nothing matters” (Finn 

and Ravitch). When 

students, guided by adult 

educators, probe the 

deeper meaning of 

academic work, they 

become inspired and 

more willing to pursue 

difficult goals.  These 

goals may not have even 

been contemplated by 

students in the absence of 

this exploration of 

purpose.  
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In the silence that followed I felt 
the compelling force of what I had 
just heard. “Could it be that what 
the girl said is true”, I wondered? 
My concern was further amplified, 
I suppose, by the dominant 
popular belief that defines as 
innate the apparent tendency on 
the part of boys and girls to 
gravitate toward same-gender 
socialization, rather than to co-
mingle, during the earlier years of 
their schooling.  
 
Remembering the important 
maxim that encourages educators 
to move beyond what seems to be 
the obvious and the apparent, by 
both broadening and deepening a 
given  emerging discussion, I 
decided to see if what was raised 
by the child who had spoken first 
represented a unanimous position 
on the part of the whole class. In a 
deliberately calm tone I asked the 
children, “How many of you do not 
agree with what your classmate 
just said?” A surprisingly large 
number of hands, representing 
nearly fifty percent of the students 
in the class, went up. Here is what 
some of the children who spoke 
shared.  
 
“I am sitting here because I would 
like to be next to my desk” said 
one girl, with a voice that almost 
resembled a whisper, as she 
touched her desk softly. “I am 
sitting here because I am next to 
my best friend and I like her very 
much” said another.  Next, one of 
the boys chimed in, somewhat 
haltingly, “boys like girls and girls 
like boys and everyone likes each 
other.”  
 
With this last offering I felt as if our 
brief conversation had made a full 
cycle. We had come from an 
expression of fissure to one of 
suture; from rupture to healing. 
Something very important about 
the troubling monolith of the 

statement that had initially propelled this 
conversation forward—the response to 
my first question—had been broken 
loose. We could stop now, I thought, 
and I could be off on my way knowing 
well that what we had experienced 
during the last several minutes of inquiry 
and response was but a part of an 
ongoing process. 
 
The implications and questions raised 
by this rather simple anecdotal are more 
than one, each pointing to the 
situational, sinuous, and pedagogical 
aspects of the place of curriculum in 
schools.  
 

1. It is important that teachers 
allow conversations revolving 
around various topics to be 
informed by a multiplicity of 
voices. The dominance of 
monolithic points of views during 
such conversations could not 
only be misleading, but also 
disempowering, above all to 
those who decide to remain 
silent, no matter the reasons.  

 
2. When a particular conversation 

is broadened, allowing more 
children the opportunity to 
speak, the information which is 
revealed points to the possibility 
of other reasons that underlie 
what is often accepted at face 
value. With our anecdotal it 
became apparent that such 
tactile, affective, and social 
factors as proximity to one’s 
desk or companionship of a 
coveted friend could have also 
been instrumental in causing the 
observable gender divide. 
 

3. In the way of a caveat to the 
complexities of language and 
discourse a few questions are in 
order. Is it possible that the 
provision, by the children, of 
rationales other than the one 
that spoke to the lack of 
empathy between genders was 

mainly to appease the 
situation and please 
authority? And, is it not 
possible that such 
appeasement could serve as 
a camouflage, which 
complicates the task of 
grappling with and 
comprehending the meaning 
of our experiences in 
classrooms?   
 

4. No matter the answer, what is 
important is that the process 
of asking questions moves 
forward, taking us beyond 
situations of forced unanimity. 
In classroom settings inquiry 
is what democratizes a 
situation that may appear to 
have a foregone conclusion to 
students and teachers alike. 
In the case of our school it is 
crucial to challenge the notion 
that gender segregation in 
children is a natural response 
to socialization at a young 
age. This is especially true if 
we have an interest in 
ameliorating the recurrent 
determents that division of 
sexes seems to bring to our 
students.  
 

5. Finally, what we say when we 
ask a question is as 
important, if not more, as the 
act of asking. What if I were to 
replace the negative form of 
the verb in my follow up 
question with its positive 
alternative, “How many of you 
do agree with what your 
classmate just said?” Would 
this version have led us to a 
different place in my 
conversation with the children, 
and if yes, of what kind, one 
replete with possibilities of 
openness or one 
characterized by the 
straightjacket of forced 
consensus? 
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Perhaps few other issues in education inform various settings of 
teaching and learning with the kind of potency and significance that is 
specific to the points raised in the above. 
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National Steinbeck Center, 
Salinas, CA 

     On November 12, 2008 
my class went to the John 
Steinbeck Museum in 
Salinas. Before we walked 
into the museum, we saw 
a mural of John 
Steinbeck's characters 
from the books he had 
written. They were so 
cool! When we went 
inside the museum, we 
paid and started to 
explore. We went into a 
room that told everything 
about John Steinbeck and 
his stories. We learned 
that most of his stories he 
had written were from 
memories. For example: 
The Red Pony. This book 
relates to him because 
when he went to his aunt’s 
and uncle’s house, he 
rode a pony.  We also 
learned that his books 
were translated into other 
languages such as 
Russian and Portuguese.     
     We also watched parts 
of the movies that were 
made from his stories. 
Then, people that were 
interviewed talked about 
John Steinbeck. Actually, 
those people talking were 
the least interesting part of 
this field trip for me. 
     Then, we saw the 
animals that he had 
studied in Stanford 
University. They were 
icky! They were floating 
dead in green water. They 
looked so slimy!  
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By Lori Zadoorian 
ELA 
Ms.Heinonen 

     Also, we saw some 
quotes all over the place 
that either John Steinbeck 
had said or they were 
from the books he had 
written.  
     At the end of the 
museum, we went to the 
gift shop. I bought a book 
called The Pearl by John 
Steinbeck. I can’t wait till I 
read it. My teacher said it 
is a really good book. She 
said it is about a diver that 
finds a really big pearl and 
has to decide what to do 
with it. 
     This experience helps 
me understand more 
about John Steinbeck, 
because now I know more 
about him by his books, 
because he writes his 
books from his memories. 
So if I read his books I 
know more about him.  
     After the museum, we 
went to a restaurant that 
said John Steinbeck had 
eaten there. It was an old 
place. Probably, it was 
around when John 
Steinbeck was alive. I see 
why he ate there. Their 
food was so good! 
     Finally, our teacher told 
us that we could go visit 
John Steinbeck’s house at 
132 Central Avenue.  
When we went there, we 
noticed it was a restaurant 
and a gift shop. We 
wished we ate there. We 
went inside and it was so 
old fashioned. We took 
pictures on the chair that 
he sat on and we went 
into the room that he was 
born in. (John Steinbeck 
was born in his house). 

We went to the gift shop 
to check it out. It was in 
the cellar of his house. It 
was so cool! There was so 
much stuff, but they were 
so expensive. Visiting 
John Steinbeck’s house 
was the most interesting 
part of my field trip. After 
John Steinbeck’s house, 
we left for San Francisco. 
     I really enjoyed this 
fieldtrip. It was a really 
good experience. I hope 
we go to the National 
Steinbeck Museum again. 

 

6
th

 graders delve into 
history of a literary giant 
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Hello parents! November 
has proven to be another 
wonderful and action-
packed month for our Pre-
K students! 
 
This month’s focus has 
been on sharing and 
giving. We have been 
collecting canned goods 
for needy families in the 
San Francisco area. We 
have also donated money 
to the Armenian Fund.  
 
We also celebrated our 
lovely tradition of making 
“Stone Soup”. After 
learning about this 
wonderful story, the 
children, with the help of 
parents, brothers, sisters, 
and grandparents, brought 
in an item to make our 
own “Stone Soup”. We 
even had the opportunity 
to “cut” our own 
vegetables! Our 
homeroom mothers did a 
wonderful job with 
preparations and making 
the final, yummy product 
and the soup was enjoyed 
by all. 

We have also been 
learning about fruits and 
vegetables. We planted 
our very own pumpkin 
seeds and love watching 
them grow. 
 
We celebrated two 
wonderful birthdays this 
month. Happy Birthday, 
Berjo and Jack!  

And, finally, in preparation 
for Thanksgiving, the Blue 
Group students were 
asked what they were 
thankful for this year and 
here are their delightful 
answers: 
 
“I am thankful for my 
toys.” – Alique 
 
“I am happy to have an 
Armenian school.” – 
Nareg 
 
“I am thankful for my 
family and my sister.” – 
Alysa 
 
“I am thankful because I 
already have everything I 
want.” – Vana 
 
“I am thankful for my 
sister.” – Berjo 
“I am thankful for my dog, 
Monty.” – Jack 
 
“I am thankful for my 
sister.” – Michelle 
 
“I am thankful that I am 
my brother.” – Nare 
 
 
And with that, all of us at 
the PreK wish all of you a 
safe and very Happy 
Thanksgiving! 
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By Knarik Shahijanian, Pre-K Director 
 

Pre-School chefs dicing it up for Stone Soup 
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Grade One                                    
Chapter 1:  Me and My 
Family        
In this chapter students 
learned how to consider 
the factors that make each 
person unique, describe 
common feelings and their 
expression, and practice 
showing respect and 
being friendly.                   
Chapter 2:  My Senses 
Help Me Grow 
In this chapter students 
learned how to distinguish 
between living and non 
living things, recognize the 
five senses and their role 
in human growth, and 
identify the role of the 
family in physical, 
emotional, and intellectual 
health. 
Chapter to be covered 
Chapter Three:  My 
Teeth 

In this chapter students 

will learn how to 

distinguish types of teeth 
and their functions, in 

school practice proper 

brushing technique, and 

to recognize the 

importance of caring for 

their teeth. 

Grade two   
Chapter one:  My 
Feelings 
In this chapter students 
learned about how to 
consider the factors that 
make each person unique, 
describe common feelings 
and their expression, and 
practice showing respect 
and being friendly. 
Chapter two:  My Family 
In this chapter students 
learned to identify signs of 
human growth (we made 
a human growth chart and 
I will be measuring their 
height every other month 
on the chart which is 
located in their classroom 
on the wall as you enter 
2

nd
 grade to help them 

follow-up their own 
growth), review the 5 
senses from 1

st
 grade and 

their role in human 
growth, and recognize the 
role of the family in 
physical, emotional, and 
intellectual health. 

Next chapter to be 

covered is chapter 3 

which is about caring for 

their teeth.content to this 

newsletter is to develop 

and write your own 

articles, or  to include a 

calendar of upcoming 

events or a special offer 

that promotes a new 

product. 

Grade Three 
Chapter one: About 
Myself and Others 
In this chapter students 
learned about positive 
strategies pertaining to 
self-respect, self- control, 
and effective 
communication skills.  
Also we learned how to 
examine and practice 
methods for dealing with 
fear, anger, stress, and 
grief.  And last how to 
recognize the importance 
of building and 
maintaining positive 
relationships with family 
members and peers.  
Chapter Two:  Me and 
My Family  
Students were introduced 
to the ways families meet 
the needs of their 
members, to examine the 
process of growth, and 
learn ways to care for their 
bodies. 

The next chapter to be 

covered is about keeping 
the body fit. 
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Grade Four 
Chapter One:  Your 
Needs and Feelings 
In this chapter students 
learned about how to 
examine specific ways in 
which each person is 
unique and special, learn 
and practice effective 
strategies for managing 
stress and anger, for 
resolving conflicts, and 
making and keeping 
friends.  Also on how to 
recognize the importance 
of working together within 
their group or community, 
and the importance of 
treating others with 
respect and compassion. 
Chapter two:  Living and 
Growing 
Students learned about 
different types of families 
and how families support 
their members and 
promote healthful growth 
and development, how 
and why their bodies 
change as they grow and 
develop, and investigate 
the functions of the brain 
and nervous system. 
In November and 
December we will cover 
chapter 3 which is about 
their health and fitness. 
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Grade Five 
Chapter One:  Dealing 
With Feelings 
In this chapter our 
students learned to 
analyze how positive 
thinking and goal setting 
help establish a healthy 
and realistic self-concept, 
examine and discuss 
methods for expressing 
feelings and for forming 
and maintaining positive 
friendships, learn and 
practice effective 
strategies for managing 
stress, dealing with 
uncomfortable feelings, 
and resolving conflicts. 
Chapter two:  Growth 
and Development 
Students were introduced 
to changes that affect the 
family and the importance 
of communication during 
times of change, learn 
about the stages of growth 
and the impact of heredity 
and environment on 
human development, and 
to examine the emotional 
changes that accompany 
puberty and the healthful 
choices one can make to 
enhance this period of 
growth and development.  
In December we will cover 
chapter 3 which is about 
keeping fit and healthy. 
 

Grade Six     
Chapter One:  Setting 
Goals 
In this chapter students 
learned to examine how 
self-concept, goal-setting, 
and self respect are 
related, learn and practice 
effective strategies for 
dealing with anger and 
other unpleasant feelings 
and for resolving conflicts, 
and identify ways to make 
and keep lasting 
friendships and to 
collaborate within groups. 
Chapter 9:  Community 
Health 
Students learned about 
how to prepare for natural 
disasters, find out about 
governmental and 
volunteer groups that help 
communities respond to 
disasters. 
In November and part of 
December we will 
continue studying chapter 
9 (learn about sources of 
air and water pollution). 

Grade Seven 
Chapter twelve:  Teens 
and Alcohol 
Students learned the 
following:  Understand the 
negative effect alcohol 
has on their bodies and on 
their relationships with 
other people.  Exploring 
reasons why some teens 
drink and ways to resist 
pressures to drink and 
alternatives to drinking, 
intoxication, reaction time, 
binge drinking, alcohol 
and pregnancy, and drunk 
driving. 
Chapter Seventeen:  
Your Personal Safety 
In the months of 
November and December 
students will study the 
following: Preventing 
accidents at home, at 
school, on the road, and 
outdoors, fire safety and 
natural disasters, and 
about emergencies and 
first aid. 
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Grade Eight 
Chapter Fifteen:  
Alcohol 
In this chapter students 
learned about the risks 
associated with drinking 
alcohol, the effects of 
alcohol on the body, on 
the family, and on society, 
how addiction to alcohol 
can lead to chronic 
disease called alcoholism, 
alcohol and driving, 
alcohol and injuries and 
recovering from 
alcoholism. 
In the months of 
November and December 
will be studying chapter 21 
which is about Health and 
the Environment.  In this 
chapter students will learn 
about how the 
environment affects 
human health and how 
changes in the 
environment can lead to 
health problems for 
people, and what efforts 
are being made to protect 
the environment and how 
they can have a positive 
impact on the 
environment. 
Our students get into 
group discussions, and 
love to prepare plays 
and act in groups about 
issues they learn during 
class, and this can 
further enhance their 
learning.   
Our 7

th
 and 8

th
 graders 

watched a DVD about 
Teens and Alcohol 
The 8

th
 grade students 

wrote a letter to their 
parents, about what their 
hopes and goals are in life 
and how long term 
drinking can affect 
reaching their goals and in 
groups making brochures 
about not drinking (check 
the physical and health 
education bulletin board). 

The physical and health 
education bulletin board 
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“On Thursday, 
November 27, 2008, 
Thanksgiving Day, 
Hayastan All Armenian 
Fund launched its 11th 
live international 
telethon.” 
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